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NOTE:  You will need to collect two additional documents that are similar in nature to the one provided in this lesson at Hook 1a. These should be collected from local employers that support your program. These two additional documents will be used in Hooks 2 and 3 and are not to be duplicates of the other two documents used in this lesson. DO NOT USE MATERIALS THAT ARE NOT RELEVANT TO THE WORKPLACE. 

Hook 1a
Say, “Let’s start this lesson off with some humor.” Project the transparency, Babysittin’, on the overhead. Read the joke and begin a discussion on how you can decipher unclear communication. Say, “What is unclear communication? Give examples. When trying to decipher what the message means, what is the first step you should consider? The second, and so on?”

Record all responses on a flip chart and save for later use.

Coach students during a brainstorming activity but do not offer suggestions.

Bridge

Acknowledge the responses offered; question students further to generate additional responses.

Ask, “Do you believe that these are the only thinking steps that should be used?” Pause. “Could there be more?”

Say, “Now we are going to go to our lessons and list the thinking steps we should know and use. When we have finished our work, we will compare your answers that I have recorded on the flip chart to the ones we have learned.”

Book

Select a lesson (or lessons) from the wage curriculum Matrix or other source that best supports your needs. Spend ample time in the chosen lessons until you believe that each learner has mastered the skill.  As you move through each lesson, be sure to emphasize the thinking steps that a learner must use to correctly apply this skill. Ensure that all thinking steps are properly sequenced during the learning and that each learner has had opportunities to practice each step in the application of the skill. Write the thinking steps identified by the lesson(s) in the sequential order they are to be used; you will use these again in Hooks 1b, 2, and 3.

For this section, distribute the handout, Communication in Context. 

Thinking Steps for Competency C26.  


NOTE: I f your chosen lesson(s) indicates a different set of thinking than these listed here, substitute those that was presented in the lesson(s). 









1. Know how to perform a content analysis of the message.

2. Understand the cross-cultural and inconsistent nature of nonverbal clues.

3. Determine the context clues, verbal and nonverbal.

4. Apply meaning to the message.

Hook 1b

Pass out handouts to students and prepare the sheet of paper where you recorded learner responses in Hook 1a to be posted.

Say, “We are going to evaluate your answers. You gave me the following answers.” Post the sheet with responses on the wall. “Now, let’s look at the thinking steps that the lessons recommended we use.” Compare their responses to the given recommendations.

Example: Read the handout together and determine the meaning of context clues. Create a scenario that would help the learner visualize the situation and the need to learn the skill.

Pass out The Importance of Context. 

Say, “Now I am going to model for you the use of the thinking steps we learned as I follow the direction to complete another exercise dealing with context clues.  As I say the thinking step, you help me apply the skill at each step. Do you understand what we are going to do?” Address any concerns before moving ahead.

Call out each thinking step and get the learners to assist you as you perform the task at each step.

Hook 2

Say, “Now that I have modeled how to use the thinking steps we learned when performing this task, are there any questions before we move on?” Address all concerns before moving ahead. 

Hand out a copy of More Context that you have chosen for this exercise to each student.

Say, “Here is exercise similar to the one we did at first. In this exercise, I want you to work alone and use the thinking steps you learned as you complete the exercise. When you have all finished, each of you will have a chance to model for the class the thinking steps we should use as we discuss each situation.  I will ask you to model the steps for the class and tell us what we should do as we go through each step. Are there any questions about your task?” Address all concerns before moving ahead.

When all have finished, ask for a volunteer to model the application of thinking steps to the task. Pay attention to the proper sequence, the learner’s ability to model, and the actions that must take place at each step. Allow all who want to model the steps an opportunity to do so before moving ahead. Have the students turn in all work to you. Review the work and address any exceptions noted with the learner.


NOTE:  Mastery of this competency is determined by the students’ work on Hook 2. Review or rework is necessary when a student has not demonstrated mastery at Hook 2. Mastery is defined as the task being performed correctly with zero mistakes. A WAGE certificate should not be granted without mastery on all competencies listed in the student’s Individualized Program Plan. 






Hook 3

Compliment the class for all the good work done at Hook 2. Say, “For this last exercise, you will work in teams, like they do at the workplace.  In the workplace, workers know that people who are working together usually do the best work.  By working together, they are able to combine their skills, share in the work, and complete the job in the proper amount of time.

“Now, I want you to move into teams of four people. Your team will need a leader, so select a leader now.”  Make note of the leader in each team.  Try to see that all learners have an opportunity to serve as leader during the course of their study. 

Hand out Forming Clear Messages selected for this exercise. Be sure to give only one copy to each team.  Say, “Team leaders, I want you to assign the thinking steps to each member of your team. If there are more steps than members, give each member more than one step. Try your best to make your distribution of thinking steps as fair as possible.” 

Say, “Working as a team, I want you to apply the thinking steps we learned to the task. Each of you will be doing a different step, so make sure to keep up with your work and your solutions. When all of your team members have completed their assignments, the team leader is to put all the work together into a completed task.  Team leaders, you will present your team’s model of this task to the other teams in this class. Are there any questions?” Address all concerns before moving ahead.

When all the teams are finished, call for a volunteer leader to model the application of thinking steps to this task.  Get the other teams to offer constructive criticism when appropriate. Strive to develop a level of competitiveness between teams.  This will increase the bonds between team members and make the learning more fun.  You might work up a recognition system for rewarding good work by each team.  Be careful that your students do not get in the same team with each lesson.


NOTE:  When it is impossible to use teams at Hook 3, usually due to an open-entry, open-exit class format, you will want to use peer tutors, paraprofessionals, or yourself as a supplement to the team.  When conducted correctly, the concepts of interdependence can be reinforced when there are only two people assigned to the task. 











Evaluation for C26:

The learner will list the thinking steps for this competency and explain each one. Relate each step to personal experience.

Resource Listing for C26:

Hopper, Robert and Jack L. Whitehead, Jr. Communication Concepts and Skills. New York: Harper and Row, 1979.

Comprehension Skills. Steck-Vaughn. p. 57
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Name ________________________________ Date _________________

Communication in Context

Communication is the stuff of life. It is the transfer of information from sender to receiver with the information being understood by the receiver. It isn't just talk, it also involves perception and understanding. 


Another example of communication is writing and reading. As with all communication it is subject to being misunderstood. Which in the case of written communication might be bad handwriting, spelling, or, if the medium is a letter being delivered on a wet day, the ink running. The eye, nerves and brain of the receiver then translates the message into a form he or she can understand. 

Natural help in getting the message across

The English language (like every other language) has a large amount of redundancy in it, which is called natural redundancy. This redundancy enables a person, for example, to understand messages in which letters are missing, to decipher unclear handwriting, or muffled speech. To help explain this work the following exercise:


By understanding certain context clues a message can be deciphered by the receiver.  Context by definition is the part of a statement that surrounds a particular passage that gives it meaning. By looking at the surrounding parts of a message the receiver can find meaning using his/her own experience and knowledge to understand an unclear message. This context analysis includes being aware of different cultural groups and different individuals. It would be next to impossible to put together a checklist of nonverbal expressions and their meanings within certain contexts because so many fine shades of meaning and intonation are involved. The context from which the communication originates is what holds the key to its meaning. (

Language and Meaning

Language is used to transmit meaning. Gestures, works of art, body language and road signs are means of communication, but verbal language is the most versatile means of communicating meaning.








When we communicate in language, we do not directly transmit our thoughts to another, but rather we transmit sounds and visual cues. The other person has to impose meaning on these sounds and cues. Otherwise, there is no communication. 

In any given circumstance a message will take on different meanings in different settings. Any gesture or visual cue might have a different meaning depending upon how other communication systems interact with visual systems. Not all failures of context analysis represent cross-cultural problems. Even good friends or members of the same family may assign different meaning to situations. You can glean meaning from an unclear message by performing a successful context analysis. 

We need to be very watchful to check what meaning the listener is giving to our communication. A well-intentioned communication can be received as the opposite. A supervisor might reduce the workload of a good worker as a reward because she believes he is working too hard. He might think the supervisor isn't happy with his work and feels depressed. The exact opposite of what the supervisor intended, and totally surprising to her! 

To summarize: The meaning of a whole message can be determined only through a detailed analysis of the total context.


Name _____________________________________ Date ____________

Clear and Unclear Messages

Look at the two photographs to the left. In the photograph on the right, you can see the picture clearly. The details of the woman’s dress and hair ornaments are sharp. However, the other photo is blurred and not as readily clear. Messages are like these two photos. When you receive a clear message, you have a sharp picture of the information in your mind. But if the message is unclear, your understanding of the information will be blurry or confusing. 

Similarly, when you send a clear message, the other person knows precisely what you mean. If your message is not clear, that person may be confused.

Even though you talk with people every day are you really communicating? Different problems can cause breakdowns in the communication process and lead to disagreement or conflict. When this happens, the sender and receiver do not share a clear understanding of the message. 



▼ Practice

A. Think of a conversation in which you had a misunderstanding with another person, and analyze the situation using the questions listed below. 

1. Who was the other person? ____________________________________

2. What was the subject of the conversation? _________________________
___________________________________________________________

3. Where did the conversation occur? _______________________________

4. What caused the communication breakdown? ______________________

___________________________________________________________

5. How did these causes interfere with the communication process? ___________________________________________________________

___________________________________________________________
6. What could have solved this problem? ____________________________

______________________________________________________________________________________________________________________

Name ___________________________________ Date ______________

The Importance of Context 
The importance of context in figuring out the meaning of any communication cannot be overstated. Without context a message, word, or gesture can mean a wide assortment of things.  With this in mind, read the following situations and answer the questions that follow.

1. The doctor had just finished giving Mr. Elliott a physical. As Mr. Elliott was getting ready to leave, the doctor told him, “Eat only the foods, on this list. I want to see three-fourth of you back here for a check up in three months.”

What was the doctor really telling Mr. Elliot?

______________________________________________________________________________________________________________

2. Two girls were arguing. They were so mad they almost started hitting each other. One of them screamed, “How long can a person live with no lights on?” The other girl yelled, “When were you born?”

What did the second girl mean?

______________________________________________________________________________________________________________

3. A mother was talking to her neighbor. “I’m worried about my daughter’s health.” “Why? What’s she got?” asked the neighbor. “A new boyfriend,” replied the mother.

What did the mother think about the new boyfriend?

______________________________________________________________________________________________________________

4. “This is a highly rated restaurant. If you order hot coffee, you get the hottest coffee in the world. If you order a fresh salad, it is the freshest in the world, just like you picked it out of the garden yourself. And…”  “I believe you. I ordered a small steak.”

What is the second person really saying about the steak?

______________________________________________________________________________________________________________

Name ___________________________________ Date ______________




All people carry around with them many messages about themselves. Recognizing these messages can be useful at work and at home. This form of communication can help us “read” others during business meetings or in the warehouse. We send messages through our clothes, our hair, our smell, our posture, our expressions and how we talk. Study the pictures below. What can you infer about these people? What message cues key your impression?


Picture A________________________________________________

______________________________________________________________________________________________________________

Picture B________________________________________________

_______________________________________________________

_______________________________________________________



( Your Message

Think about the clothes you are wearing. List as many items as you can and describe each briefly in the items column. In the messages column, note any messages about you that each piece of clothing might send to others. 

	ITEMS
	MESSAGES

	________________________________
	_______________________________________

	________________________________
	_______________________________________

	________________________________
	_______________________________________

	________________________________
	_______________________________________

	________________________________
	_______________________________________

	________________________________
	_______________________________________


How do you think others see you? ________________________________

____________________________________________________________

____________________________________________________________

Are you sending the message that you want to send? _________________

____________________________________________________________

How do you change your self-presentation messages to accommodate different contexts? ____________________________________________

___________________________________________________________

___________________________________________________________



WAGE Competency C26:  Recognizing probable meaning of unclear communication using context clues.
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Don’t be sorry, if I had a child like yours, I wouldn’t be in a hurry to come home, either!





I’m sorry I was so late getting home!





BABYSITTIN’





Mrs. Jones had gone out for the afternoon and her best friend was baby-sitting. 





What does the friend think of the child?





NonVerbal Context Clues


Facial expressions


Voice 


Posture


Gestures


Dress


   Just to name a few





Picture A 





Picture B 





Perception is the way you see and interpret the world. Two people    may perceive or interpret a set of facts in different ways.  








►Read the two words below.


2.	





In the first word, did you perceive that       was the letter A?





But in the second word, did you perceive that       was the letter H?





What made the difference in how you perceived the letter?





The context of the surrounding words made the difference.











